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Our Vision: 

‘At Garretts Green Nursery School we strive to provide children with quality learning experiences and effective teaching 
support to enable them to achieve their full potential, to enjoy their learning and celebrate their successes.’ 

We want our children to be: Safe and Secure, happy, have high self- worth and self- esteem, be valued, respected, communicative, sociable, resilient, 

curious, independent, knowledgeable and skilful. 

Curriculum Intent: 

We are developing a curriculum at Garretts Green that has a strong and ambitious intention for all children in our care, to recognise the 
prior learning and cultural capital that the children bring with them to Nursery, and from this point build sequentially to impact on the 
development and learning for every child throughout the year.  

 

We provide opportunities for children to learn at every moment of every day. This means that we put the child at the centre of our 
practice, with their connections within family, communities, culture and the natural world. 

 

We believe that high quality early years care and education is about supporting and developing curious, independent, knowledgeable 
and skilful citizens, with an ever-growing cultural capital, which will carry them forward into their futures with a joy and confidence in 
learning.  

 

We view all children as competent, capable and active participants of their own development, and therefore provide a coherent and flexible 
curriculum that responds to the diverse needs of every individual, promoting inclusive opportunities for children with SEND. We also believe 
that ‘equity’ and ‘inclusion’ require more than treating everyone the same. ‘Equality aims to provide fairness through treating everyone the 
same regardless of need, while equity achieves this through treating people differently dependent on need.’ (Birth-5 Matters 2021). 
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Our curriculum strives to treat everyone with equity, celebrating difference and yet, sensitively acknowledging any barriers children may 
encounter in accessing early education, and the unique situations that families find themselves in. Therefore, our curriculum is unique to our 
setting, reflecting and celebrating our own children and families in the opportunities we offer and experiences we share together. 

 

We have high aspirations for our children and are committed to ensuring all children make excellent progress. We are driven by our 
contextual knowledge, knowledge of the children, data, research, the requirements of the revised EYFS, alongside our effective parent 
partnerships and understanding of our community.  
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Our Statement of School Values 
Our values underpin our practice and we want them to run through every aspect of our curriculum. Our provision is non-discriminatory, 
accessible and sensitive to race, gender, religion, culture, language, disability, sexuality and differing patterns of family life. 

 

The best interests and welfare of children are at the forefront of all that we offer, through our promotion of British Values, and our vision to 
advocate children’s rights adhering to the UN Convention’s Right’s of the Child. (UNCRC) 

Principles of Children’s Rights:   
We adopt the ‘Rights of the Child’ at the heart of all we do and all that we are, so that our children are healthy, can learn, are protected, 
treated fairly and their views are listened to. Article 28 states that: ‘Every child has the right to an education’, and Article 29 states that 
‘Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for 
human rights, as well as respect for their parents, their own and other cultures, and the environment’.  

Other examples of rights that we adhere to and promote include; Non-discrimination (article 2) Best interest of the child (article 3) Right to be 
heard (article 12) Right to play (article 31) Right to freedom of expression (article 13) Right to freedom of thought, belief and religion (article 
14) Right for children with a disability to live a full and decent life (article 23) Right to learn and use the language, customs and religion of 
their family (article 30) 

We seek to promote education through ‘creativity’ and ‘discovery’ and provide purposeful learning opportunities in carefully planned 
environments which take into consideration the rhythm, space and time needed for every type of learner, and foster individual characteristics 
which deepen and embed skills and knowledge.  

 

As a staff team we have identified our core values, ethos and pedagogy, in order to implement a curriculum which meets the children’s 
individual needs and plans for the development of skills and knowledge through fun, purposeful and play based experiences and activities. Our 
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long- and medium-term plans present an ambitious curriculum with clear goals showing how knowledge builds cumulatively over time across all 
7 areas of learning, using relevant themes and learning opportunities.  
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We reflected on our vision and our intention for our children (September 2022)  

We asked ‘What are our aspirations for our children?’  

Staff team answered; we want our children to be: Safe and Secure, happy, have high self- worth and 
self- esteem, be valued, respected, communicative, sociable, resilient, curious, 
independent, knowledgeable and skilful. 

 

We asked how we can implement this in our setting? (how- what is our pedagogy?) 

The staff team answered: 

 Through positive quality relationships and interactions- PSED is our priority. 
 Providing Enabling Environments- that are open ended, creative, safe and led by the child 
 Continuous Provision- accessible resources relevant to children’s interests to allow ‘continuous’ learning 
 Professional knowledge of staff: Child Development- and also ‘knowing’ all children as individuals 
 A good knowledge and understanding of SEND- Planning for individual children, *sharing strategies and good practice. 
 Providing ‘Time’ for children to express themselves and for children to PLAY, giving opportunities for them to reach their full 

potential in meaningful ways, and to consolidate learning and apply ideas across a range of different situations. 
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In November 2022- we reviewed our ethos and pedegogy again and asked our team: What makes us, ‘us’, how can we define 
ourselves and what we offer at Garretts Green Nursery School? The staff team answered: 

Positive 
Relationships 

Enabling  
Environment 

Experiences (linked to 
‘cultural capital’) 

Learning and 
Development 

Inclusivity and 
Diversity 

Strong ‘Parent partnerships’ 
built on mutual respect and 
communication. Ensuring the 
very best outcomes and 
Safeguarding and support for 
all our families and children. 
Open door policies, time, phone 
calls, advice, reviews, coffee 
mornings, workshops. 
Key Workers- developing a 
sense of belonging and 
community 
‘Team work’- looking after 
each other 
Partnerships wit PVI’s 
DLP Working- Community 
Caring, nurturing and focus 
on ‘Well Being’. 
Boundaries 
Good listeners 
Involve Parents in learning- 
tapestry, our online learning 
journal. 

‘Space’ Outdoors for 
exploration and investigation 
Promotion of physical 
development as well as a place 
to develop and practice a range 
of ‘characteristics of 
effective learning’ e.g. 
through risk taking   
Forest School Curriculum; 
weekly experiences for all 
children in all weathers! 
  
Encouraging independence,  
Strong knowledge of learning 
through play 
‘Creativity’ and ‘Discovery’. 
 
Open- ended and child-led 
learning. 

We actively embrace every 
opportunity to enrich learning 
opportunities 
Links with church and food 
bank, Sheldon Country farm 
and Library 
Walk to post-box at Christmas 
Church visit 
We intentionally get to know 
all of our families, what 
they believe in and 
celebrate 
‘Health for life’- gardening and 
growing foods that families are 
familiar with and new foods 
 

Learning through play 
Tapestry 
Staff knowledge and 
passion (developing CPD, 
shairng good practice) 
Language- PECS, Makaton, 
Bucket, WellComm 
Children tranisition well into 
schools due to ‘school 
readiness’ 
Development of confident 
learners 
‘Reflective’ culture of ongoing 
improvement (reflection times 
after school) 
Provocation through the 
environment, wanting our 
children’s questions to be 
louder than the adults 
(demonstraed through 
engagement). 

Child- centred celebration of 
‘Uniqueness’. 
One Page Profiles- to 
communicate needs across the 
whole setting 
Routines/systmes for SEND 
ALL children included in 
curriculum 
Bespoke Settling in times 
given 
Non judgemental  
Welcoming and celebrations of 
different nationalities and 
cultures 
UNICEF- Rights of the 
Child, embedded. 
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Inset Day; 17th April 2023- we revisited our vision and mission statement. We asked the team to create a ‘slogan’ which best 
promotes our ethos, and makes a summary and catchy statement to explain who we want our children to be. 

The staff team firstly started on their own, to think of 8 words or short phrases, then joined a partner and chose 8 words 
between them, they then joined another pair and chose 8 gain between them, finishing as a whole team with just 8 words 
between us. 

Here is a sample of some of our words and phrases; happy, communitive, confident, respected, valued, indidual…..  

 

Once we had our core themes and words, we began to bring the ideas together to form a short ‘slogan’ to best desribe 
Garretts Green Nursery School; 

This was our final decision: 

         ‘A place to blossom as an individual…. 

                                                                            

and grow as a community’. 

 

We all felt that this encompasses our nurtuing characteristics as a school, and our promotion of connection as a community, 
as well as each child thriving as individuals. 



10 

 

Key Documentation supporting the knowledge, skills and dispositions that children need to achieve by the end of their 
Nursery Year at Garretts Green Nursery School? 

 ‘The Statutory framework for the early years foundation stage’ informs us of the learning and development requirements and the 
seven areas of learning and development which shapes our educational programmes in an interconnected way. 

‘Development Matters 2020’ will also help to inform us what the children need to achieve by the end of the nursery year in each of the 7 
areas of learning. However it is crucial to consider that children learn and develop individually and at different rates, and so we use this 
alongside the Birth-5 Matters 2021document to ensure we draw upon relevant knowledge and the building of skills which are appropriatley 
challenging for all children.  

Birth to Five Matters 2021 has broken down each area of learning into individual components so we will use this as a guide for each area 
of learning. Prime Areas of learning: Personal, Social and Emotional Development, Communication and Language development, Physical 
Development. Specific Areas of Learning. 

We use the IB PYP (International Baccalaureate, Primary Years Programme) Cycles of thinking which support us as citizens in the wider 
world throughout our lives. As a child progresses through the year they follow this programme of thought in conjunction with the EYFS: 
linking our children’s learning to a holistic approach to development, that draws on the environment, connecting them to 
perspectives such as nature and culture, and how they can relate to the world around them. 

*The six cycles of thinking: 

 
 

We have used this as a backbone for our curriculum to ensure we support our children in quality and richness, making 
inquiries, interconnections and themes within local and global perspectives. 
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EYFS Statutory Overarching Principles:  

1) Unique Child (‘constantly learning from birth’, carrying unique cultural capital, individual characteristics, curious, inquisitive) 
2) Positive Relationships (warmth, quality interactions, responsiveness, respect, comfort and care) 
3) Enabling Environments (structured, predictable, phyiscally and emotionally safe to explore and take risks without necessary 

stressors) 
4) Learning and Development (taught skills through modelling, practice and scaffolding) 

 

 
 

Every child is a unique child, who 
is constantly learning and who 

can be resilient, capable, 
confident and self-assured. 

Children learn to be strong 
and independent through 

positive relationships. 

Children learn and develop well 
in enabling environments with 

teaching and support from 
adults, who respond to their 
individual interests and needs 
and help them to build their 

learning over time. 

Recognise the importance of 
learning and development. 

Children develop and learn at 
different rates.  

 
EYFS Statutory Framework 
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With these principles overarching our practise, we therefore seek to implement learning through: 

A Unique Child Positive Relationships Enabling Environments Learning & Development 
Effective Transitions: 
‘A processs rather than an 
event’. We plan transition into 
Nursery to include stay and play 
visits, ‘door step’ visits and we 
adapt the process for individuals 
according to their needs. We 
understand the importance of 
children feeling ‘known’ to 
support the settling process. 
 
Inclusive Practice and 
equalities: SEND code of 
practice 
 
Assessment: observe and 
understand each child’s 
development and learning, 
assess progress, plan for and act 
on next steps •  
 
Cultural capital: support 
children to develop a positive 
sense of their own identity and 
culture. Value and respect all 
children and families equally 
 

Quality Interactions: warm 
and loving, and foster a sense 
of belonging • sensitive and 
responsive to the child’s 
individual needs, feelings and 
interests • supportive of the 
child’s own efforts and 
independence • consistent in 
setting clear boundaries • 
stimulating   
 
Key Workers- key person 
relationships crucial to the 
child feeling ‘known’ and 
therefore settled and ready for 
all the EYFS has to offer…  
 
Parent and Community 
partnerships- Parents and 
carers make a crucial 
difference to children’s 
outcomes. We know that 
parent’s commitment to their 
children’s education is 
paramount and we give 
priority to working fostering 
partnerships. 

Carefully resourced 
Continuous Provision: The 
environment being the ‘third 
teacher’ when an adult is not 
present, so that provision is 
continuously teaching, inspiring 
and motivating through 
enhancements and provocations. 
 
Enabling Environments: 
Value all people, value 
development and learning 
they have to offer The indoor 
and outdoor provision, from the 
Resource Base through to the 
Mainstream Nursery is resourced 
and set up appropriately to 
match the needs of our children, 
enabling children to feel 
comforatble and safe, and 
inspiring them to play and 
discover in ways which scaffold 
and promote rich learning 
experiences.  
 
 

Planning and developing 
Characterisitics of Effective 
Learning: 
Children’s characteristics are 
unique to them. We know that it 
is important to note that how 
individual children learn is just 
as important as what children 
learn; through their 
characteristics of learning, 
imagination and creativity. We 
aim to encourage children to 
explore their unique 
characteristics which will 
support their ability to engage 
in and learning at the deepest 
level. 
 
Experience of a balanced 
curriculum covering the 7 
areas of learning: 
 
Strong PSED curriculum and 
Co-Regulation.  
A responsive Communication 
and Language Curriculum- 
Bucket and WellComm 
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Safeguarding: Keeping 
children safe through robust 
safeguarding systems and 
monitoring through ‘My 
Concern’ 
 
UNICEF- Rights Respecting: 
We embed the rights of the 
child into all aspects of our 
practice and planning. (for 
example we adhere strongly to 
the notion that ‘children have 
the right to play’ which is 
fundamental to the 
implementation of our 
curriculum, as well as rights to 
be protected, heard, cared for, 
and educated  (See 
documentation for details). 

Self- Regulation: Developing 
self-regulation, like many 
elements of development and 
learning, is not something 
children do by themselves. It is 
a process that grows out of 
attuned relationships 
where the caregiver and 
baby or child are closely 
attentive to each other and 
engage in sensitive, 
responsive exchanges, 
namely ‘Co-regulation’. 
 
Co-regulation has both 
emotional and cognitive 
aspects. It includes the adult 
modelling calming strategies 
and naming and talking about 
feelings and ways to manage. 
This helps children learn to 
recognise their feelings and 
builds their cognitive 
awareness of strategies to 
reduce or manage extremes of 
emotion. At the same time, 
adults scaffold cognitive self-
regulation by talking with 
children about thinking and 
learning. 

Provision of stimulating 
resources and spaces, 
relevant to all the children’s 
cultures and communities, 
supporting children to take risks 
and explore. 

An ambitious Physical 
Development Curriculum- 
Startwell, Groovy. 
Literacy 
Maths 
UW, Celebrating diversity and 
community, and the natural 
world though Forest School and 
Gardening 
Expressive Arts and Design 
through clay and studio project 
based work and music. 
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Play 

Play, both indoors and outdoors, makes a powerful contribution to children’s wellbeing, development and learning. Children play, not least 
because it is often fun and offers a joyful opportunity for engaging in many different activities and being with others. As they play children 
immerse themselves in what most interests them, and in the process find out about themselves, other people, and the world around them. 
Because play is open-ended and flexible, children can explore and experiment with confidence, take risks and challenge themselves at the limits 
of their capabilities, without fear of failure. In play children can become deeply involved as they take things they already know and combine 
them in new ways so that their understanding deepens. They may build on existing learning, through interaction with a quality environment 
and open-ended resources, or alongside a playful adult. In transforming their stock of knowledge into new connections and applications, 
children develop mastery of concepts. They embed skills and knowledge, explore and experiment with ideas and new ways of thinking, support 
their own creativity and develop their individual dispositions. 

 

‘Play is essential for children’s development, building their confidence as they learn to explore, relate to others, set their own 
goals and solve problems. Children learn by leading their own play, and by taking part in play which is guided by adults’.  

Statutory framework for the early years foundation stage, EYFS reforms early adopter version 2020 

 

The Wider Context- cultural captial 

Communities are not static groups but develop from living practices that give people’s lives shared meaning and value. Communities are 
dynamic, changing as their contexts evolve, through politics, demography, technology and other circumstances. The context in which our 
community is placed is evolving, and each year is represented in the knowledge and unique experiences that the children and families bring 
with them into the Nursery setting. 

Therefore, to support the implementation of our currciulum in a way that is relevant to the current cohort and community, we actively get to  
know about previous learning and the experiences that the children have had at home and elsewhere, so that teaching and learning are not 
abstract, but form a part of a wider context and life long learning journey. We regularly find out about children’s knowledge, and use this as a 
catalyst to inspire deeper learning, strengthening and consolidating children’s previous understanding, and impacting greatly on their long term 
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memory. We capture this growth of ‘cultural capital’ through our online learning journey ‘Tapestry’, and through our more tangible 
‘Floorbooks’, where children’s comments, ideas and thoughts are scribed by practitioners, and annotated by the children themselves, in order to 
show the building and progression of knowledge sharing and acquisition over time. Both of these systems of documentation act as tools to 
support children in memory strenthening and retrieval.   

 

Reading, Writing and Maths in Early Years  

Children arrive at Nursery many different stages of development in early reading, writing and mathematical skills and no two children have 
exactly the same needs. We therefore plan a sequential curriculum which is designed for differentiation and learning through play and 
according to children’s interests, considering the key skills and knowledge that guides practitioners where to go to next with each individual 
child.  The most crucial part of learning to read and write is that children must develop a passion for reading and a desire to write. They must 
foster a love of books, stories, and rhymes, and develop an understanding of the reasons why we need to read and write. We want our 
children to experience ‘hands-on’ and exploitative activities which in turn cultivates high energy and involvement because we know that this is 
the most effective way to learn.  

Children need lots of experience of mark making, through sensory based messy play and gross motor movements. They require plenty of 
opportunity to develop muscles in their hands to develop strength and dexterity before effectively writing with a pencil using a pincer grip. This 
is through a range of fun and engaging group session using dough (‘Dough Gym’) and beanbags (‘Startwell’), as well as daily incidental 
opportunities woven into our continuous provision. High quality resources coupled with rich experiences enable children to freely explore and 
develop their writing skills and knowledge.   

Teaching mathematical skills and concepts in Early Years should be through practical, hands on activities. There should be no pressure to 
produce written maths by the children in adult led sessions, as we believe this may distract them from their development of the mathematical 
concepts we intend them to learn and remember. However independent mathematical mark making should always be encouraged throughout 
free play and structured play experiences. Children should apply maths skills to solve real life/practical problems and be able to apply these 
skills in different contexts. We intend for children to develop a deep understanding and skill base around number, spatial awareness, shape, 
patterns and measures in order to foster a confidence and enjoyment of maths. Maths mastery is taught by ensuring children do more and 
remember more; by ensuring learning is recalled regularly and used in different contexts; and by ensuring ‘sticky learning’ of mathematical 
concepts through retrieval, opportunities, questioning, using misconceptions and dual coding. 
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Phonics  

Our aspirations and our intention is that children build an awareness, interest and enjoyment of phonics, and a growing confidence in their 
ability to skilfully apply this knowledge across a range of situations. We use a range of sequenced ideas for early literacy and phonics from a 
range of programmes, training and sources to compile our own throrough and fun phonics teaching programme. This is taught in group times, 
on arrival and welcome time, as well as incidental teaching opportunities through positive interactions during free-flow. We build on skills and 
knowledge throughout the year, gradually and hand-in-hand with the development of Communication and Language skills. We use a range of 
exciting games, props and songs to embed and consolidate the learning of rhyme and alliteration, phonemes and graphemes, segmenting and 
blending- knowing that exposure and repetition is key to helping children to remember and apply their knowledge, providing a catalyst to early 
reading.    

How do we capture our impact? 

The Child’s Voice:  

Tapestry- children are regularly observed in the environment, and photos, art work, ‘writing’ and creative imaginative ideas are captured and 
celebrated with peers, parents and to inform assessment and planning next steps. We use ‘Floorbooks’, based in the classroom help to to 
capture and plan this. These books are designed to be written in and directed by the children, a space to capture their thoughts and ideas, and 
find out what children know, and the ‘Cultural Captial’ they carry with them. From these starting points we create opportunities for skills and 
knowledge development, which involves research, exploring and investigating, using our senses and taking risks. 

The Parent’s Voice: 

We have embedded Tapestry in capturing the children’s learning and experiences, both from the perspective of the Key workers, children, and 
the parents, whom frequently add photos to tapestry so that we can see what the children are doing at home.  

We also have very close ‘parent partnerships’ through home visits, bespoke settling in times, frequent phone calls and conversations when 
dropping off or collecting the children, and several workshops throughout the year. We strive to empower our parents to know they are their 
children’s primary educators.  
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The Practitioners Voice and Observations (Including Assessments)  
 Tapestry- daily recording of observations  
 Floorbooks- Working with the children to capture learning, skill development and expansion of knowledge. 
 WellComm intervention; ‘screening’, planning and delivery- universal and targeted. 
 EAL Screening tool- to dishyper more detail about the children’s English skills, and monitor progress. 
 Involvement and Well being- Leuven scales- Feeding into Nurture Groups. 
 Assessments and data- ongoing monitoring of progress and how to use assessments for learning to ensure that every child is treated 

as a unique child, constantly learning through relevant and appropriate activites and experiences. Responsive pedagogy is needed to 
recognise what children know, understand and can do. We use a robust data analysis to highlight any gaps in learning, and intervene 
to support children to holistically progress in their learning jourrey within the EYFS and prepare them for their future.  
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Our themes and celebrations: 
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Celebrations 
 

All about me- 
celebrating 
differences in 
families and 
communities 

Autumn/Fireworks 
Night Diwali 
Christmas 

Pancake Day Chinese 
New Year  

World children’s day. 
NSPCC- PANTS. 

World book day 
Mother’s day Easter 
Celebrations Ramadan 
Health for life 
week- Oral health 

EID celebrations 
Walk to school week 
(may) Road safety 
and safety awareness 
Father’s day 

E-safety awareness 
Transition 

Parental 
Engagement 
Opportunities 
and trips 

Bespoke ‘Settling in’ 
sessions 
Welcome meetings 
SEND coffee 
mornings 

Toilet training 
workshops 
Trip to the 
Church for 
Christmas- ringing 
the bell 
 

Parent consultations 
Chicks in school Book 
sharing / World Book 

Day 
Library Day 

Communication and 
workshop 

Butterflies Sports Day Parent consultations 
and transition E 
safety awareness. 
Graduation day 

 

Overview of the Curriculum offer across the week: 
Monday  Tuesday  Wednesday  Thursday  Friday  

Forest School sessions       

Wake up, Shake up  
Welcome Time  

Wake up, Shake up 
Welcome Time   

Wake up, Shake up  Wake up, Shake up  
Welcome Time  

Wake up, Shake up  

  
Groovy Movers  

  
WelComm/Phonics  

Maths   

  
PSED/Rights Respecting  

  
Group Time 

  
Physical/Music  
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Daily Timetable: 
                                                                                                 
                                                                                                        AM  

  
9:00- 9:15  

  
       9:15- 9:25  

  
        9:25-9:40  

  
            9:40   

  
   11:25-11:35  

  
  11:35-11:55  

  
  

Songs/Wake up, 
shake up  

  
  

Welcome Time   

  
Group Time/Bucket  

Yellow  
Orange  

LA GFT/BFT  
  

  
Free-

flow/Continuous 
Provision  

  
  

Tidy up time  

  
  

Story, singing & 
home time  

  
B/G – Outside   

  
PM  

  

12:25 -12:35  12:35-12:45  12:45-1:00  1:00-2:15  2:15-2:25  2:25-2:45  

  
Songs/Wake up 

shake up  

  
Yellow Welcome 

Time  

  
Yellow Group Time  

  
HA BFT/GFT  

  
Freeflow  

  
Tidy up time 

  
Story, singing & 

home time  
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The Characteristics of Effective Learning 

The Characteristics of Effective Learning describe behaviours children use in order to learn. To learn 
well, children must approach opportunities with curiosity, energy and enthusiasm. Effective learning must be 
meaningful to a child, so that they are able to use what they have learned and apply it in new situations. These 
abilities and attitudes of strong learners will support them to learn well and make good progress in all the Areas 
of Learning and Development. 

The Areas of Learning and Development affect each other.  For example, developing communication and 
language will support children to understand and explain mathematical ideas. Developing physical skills will 
allow children to be more active explorers and so enhance their progress in Understanding the World.  The more 
concepts they develop within Understanding the World, the more they will be able to relate to what they find in 
books and so support their development in Literacy. Experiences and activities that relate to Areas of Learning 
and Development, when they offer children opportunities to have autonomy and develop their own ideas, can 
also provide the contexts for children to practise their learning behaviours and so reinforce the Characteristics of 
Effective Learning. 

Prime areas of development and learning lay vital foundations in the early years. The three Prime 
areas, Personal, social and emotional development (PSED), Communication and language (CL), and 
Physical development (PD), describe universal core aspects of early child development.  They are time-
sensitive because of biological factors that enable rapid brain connections, particularly in the first three years of 
life but continuing throughout early childhood.  Developmental steps missed at this early crucial stage are much 
harder to address later on, so it is crucial that children’s interactions and experiences in the first few years 
support development in these fundamental areas. 
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All three Prime areas are always in action for a young child. In every activity, the child is experiencing feelings 
and developing a sense of self and others, is physically engaged through their senses and movements, and is 
learning to understand and communicate with others.  It is through these aspects that a child accesses the world 
around them and relationships with other people, which in turn opens the door to learning in all areas. The Prime 
areas therefore strongly influence learning in the Specific areas of learning and development. 

Development in each of the Prime areas affect the others: as babies and children develop their sensory abilities 
and movement, they can perceive and engage with others, and so develop in PSED.  Engaging with others 
spurs more physical activity, and is the beginning of communication and language, which in turn helps build 
relationships, understanding of feelings and learning about health and physical wellbeing. 

While the Prime areas are especially crucial to early years provision during the first three years, they remain 
centrally important for children’s development and learning throughout the EYFS and beyond, and should 
receive priority attention to ensure strong foundations in development and learning. 

Rationale for Characteristics of Effective Learning, Tickell Review 

 

 

 

https://www.birthto5matters.org.uk/wp-content/uploads/2021/03/Tickell-Characteristics-of-Effective-Learning.pdf


22 

 

The Characteristics of Effective Learning 

Playing and Exploring- Engagement 
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The Characteristics of Effective Learning 

Active Learning- Motivation 
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The Characteristics of Effective Learning 

Thinking Creatively and Critically- Thinking 
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Leuven Scales of Involvement and Wellbeing 

 

The Leuven Scale is a form of assessment tool developed by Ferre Leavers and his team at Leuven University in 

Belgium. It is a five-point scale that allows practitioners to measure children’s ’emotional well-being’ and 

‘involvement’ – two vital components of learning, development and progress in children. 

Children’s high levels of ‘involvement’ are characterised by curiosity, fascination, deep satisfaction and a genuine 

interest in what they are doing is an indicator of ‘deeper-level’, meaningful learning. These signs of a child’s 

‘involvement’ are also directly linked to the characteristics of effective teaching and learning as laid out by 

the EYFS (Early Years Foundation Stage). 

Similarly, children who show high levels of wellbeing are comfortable in their environment, confident and eager to 

experiment and explore. Whereas, children with low levels of well-being often appear frightened, anxious and 

dependent, making it hard for them to learn in a sustained way and explore their potential. 

 

 

 

 

https://www.gov.uk/early-years-foundation-stage
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Leuven Scales of involvement and Well Being 
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Birth to Five Matters Guidance on Development Matters September 2020 

Understanding the Ranges in Birth to Five Matters 
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